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ABSTRACT 
11 
Education has become one of the most critical and sought-after goals to obtain. It has become 
clear that a person's education level can directly affect their future and quality of life. 
Unfortunately, not all students trying to obtain an education are able to reach their goal. As 
students reach Graduate School the degree completion level is surprisingly lower than that of the 
undergraduate level. This is believed to be in correlation with the final piece of the master's 
degree, the thesis. With many graduate programs now offering various options for completion, 
such as presentations, exams, a final course, portfolios, etc., it has become essential to recognize 
whether the thesis is the best option for students. By incorporating other methods of completion, 
the Training and Development graduate program at UW-Stout could very well see positive 
changes in the degree completion level. While researching the problem, ninety students 
currently in the Training and Development program were em ailed explaining the research being 
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done. These students were provided with a list of the areas to be discussed. Students willing to 
participate in the data collection were then contacted via phone. As a result, many students 
emphasized the need for having other degree completion methods available. Having various 
methods of completion may significantly benefit the program. 
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Chapter I: Introduction 
Higher education has become more significant in today's society than ever before, with a 
greater percentage graduating from both high school and college than just a decade ago (Henry, 
2002). The US Census Bureau states that enrollment in both two- and four-year colleges in the 
United States has reached 20.5 million in 2006; which is a three million increase since 2000. 
This included 17.1 million undergraduates and 3.4 million students in graduate or professional 
schools (Edwards, 2008). According to the 2002 Census data, estimates showed that among 
people 25 and older: 
• 21% of Americans had taken some college courses but had not earned a degree in 2000, 
compared with 18.7% 10 years earlier. 
• 15.5% had earned a bachelor's degree but no higher, compared with 13.1 % in 1990. 
• 8.9% earned graduate or professional degrees, compared with 7.2% ten years prior. 
(Henry, 2002) 
It is clear that more people are interested in a college education than ever before. USA TODAY 
quotes Terry Hartle, ofthe American Council on Education, stating that he is not surprised at the 
trend at all. "There is a strong positive correlation between education and income," he says. "The 
more you learn determines, on average, how much you earn. The public gets it, and they are 
rushing to increase their human capital." (In previous generations, college was not viewed with 
the same level of importance that it holds today (2002)) In order to keep ahead in today's 
standards ofliving a degree is nearly essential. Currently, people 18 years old and older without 
a high school diploma earn an average of $18,737 while those who complete high school earn 
$27,915 a year. Those who gain bachelors degrees make an average of$51,206 a year and 
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students who complete advance degrees make an average of $74,602 (U.S. Census Bureau, 
2007). Not only are more students continuing their education toward a bachelor's. degree, but 
more are pushing themselves further to obtain masters degrees. 
Unfortunately, the further students strive to achieve higher education, the lower the 
graduation level. The latest UW System graduate graduation rate is 60.5% (Christianson, 2002). 
This number is much lower than necessary. Many students may begin graduate school, but a 
smaller percentage than necessary complete their degrees. With a better understanding of why 
this is occurring, and how different learning characteristics may take part, graduate schools could 
gain the knowledge needed to provide the necessary tools for students to reach completion. 
Statement of the Problem 
Currently, 50% of graduate students in the Training and Development program at UW-
Stout are not completing their master's degrees within the seven year completion deadline. After 
3 years of enrollment the graduation rate is only 59.1 %. With a percentage this low, it is 
imperative to examine why this is occurring. 
Purpose of the Study 
It is imperative that the reason for the low graduation rate is found. A possible solution 
may be gaining knowledge on the various learning styles students contain. The information 
obtained may allow an opportunity for positive change. 
3 
Assumptions of the Study 
This study conveys the reasoning behind the low graduation levels among graduate 
students. It provides information regarding the learning characteristics of students and what may 
be preventing their graduation. The research done is a reflection of current graduate programs 
and other feasible options available. 
It is assumed that graduate students being studied for research are honest and cooperative 
through out the duration of the study. 
Definition of Terms 
Visual learner. These are people who learn the best by seeing. They learn material by 
use of images, pictures, color and other visual media to help them remember and understand the 
information. 
Auditory learner. Auditory learners are people who learn by hearing information. 
Material is learned best by use of group discussions, reading aloud, and verbal reinforcement 
among other exercises that involve hearing or listening. 
Kinesthetic learner. A kinesthetic learner is an individual who learns the best by "doing". 
They are hands-on learners who usually do well with experiments, sporting activities, and acting. 
Kinesthetic learners are usually able to focus on two different ideas at the same time. They 
remember certain ideas by going back in their minds to what their body was doing at the time of 
learning. 
Adult learner. Students enrolled in higher education 25 years old or beyond. This group 
of students is considered nontraditional students because of one or more of the following 
characteristics: having delayed enrollment, being a part-time student, working full-time while 
enrolled, or having dependants. 
Baby Boomers. Generation born between 1946 and 1964. 
GenerationX Generation born between 1965 and 1976. 
Generation Y. Generation born between 1977 and 1998. 
4 
Fight or Flight Response. "This fundamental physiologic response forms the foundation 
of modern day stress medicine. The "fight or flight response" is our body's primitive, automatic, 
inborn response that prepares the body to "fight" or "flee" from perceived attack, harm or threat 
to our survival" (Neimark, 2004). 
Field Problem. A field problem is a document that presents the author's research and 
findings and is submitted in support for a degree or professional qualification. 
Limitations of the Study 
This study will reflect a general result of the whole population. Only a small percentage 
of graduate programs, schools, and students will be studied. 
Methodology 
The best way to find out how graduate students view the completion of their master's in 
Training and Development was to ask the students that are currently dealing with the situation. 
It was important to find out if they are stressed, frustrated, wanting to quit, or whatever other 
answer they could provide. In order to do this, it was essential to obtain a list of students that are 
currently in the program. From the obtained list of students, the researcher was able to take all of 
the students within the seven year completion window, who have 26 credits or more, but have 
not graduated yet. In other words, these are people who are near graduation, but have not yet 
completed the field problem. This provided a list of approximately 90 students. The researcher 
was able to obtain the 90 students' names, e-mail addresses, and telephone numbers. A mass e-' 
mail was then sent to all 90 students describing the research being done and asking them for their 
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participation in a phone interview. It was stressed how beneficial and appreciative the researcher 
would be of their participation in the data collection. It was then stated in the e-mail that the 
phone interview would only occur if they replied to the e-mail giving permission to contact them 
via phone. The researcher then gave the students one week to reply to the e-mail and then sent 
out a follow up e-mail to remind them of the project and how much their participation would 
help. One week was allowed from the second e-mail for students to reply. From the students 
that replied the researcher was able to get a true sample and begin obtaining the information that 
needed through a few simple questions. Once the researcher began performing the phone 
interviews a brief statement about what research is being done and why this information is was 
given. It was also emphasized that any question that may make the participant uncomfortable 
does not require an answer. A few questions regarding demographics were asked followed by 
questions about their experience with the Training and Development graduate program. The 
questions were a mix of open and close-ended questions to obtain the data necessary. 
Once the phone interviews were completed the researcher made sure to delete any 
personal information to ensure confidentiality. 
Because all students interviewed were students in the Training and Development master's 
program here at the University of Wisconsin-Stout who were going through the situation at hand, 
the information provided is credible. The responses given were from the direct source, students 
who are facing the same challenges. 
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Chapter II: Literature Review 
In today's society, the importance of gaining a Master's Degree has become more and 
more valuable. Because of this it has become imperative to retain the students that enroll. 
Unfortunately, due to the various learning styles, the common stressors graduate students face, 
along with the final graduation requirement, fewer students complete their Master's Degrees than 
would be expected. The completion level within graduate school programs could be the result of 
a variety of factors taking place within the classroom or the student's personal life. With a better 
understanding of why this is occurring, and how different learning characteristics may take part, 
graduate schools could gain the knowledge needed to provide the necessary tools for students to 
reach completion 
Learning Characteristics 
After having researched the age group striving for a Master's in Training and 
Development, a variety of learning characteristics comes into focus. By identifying the meaning 
behind the idea of learning, researching the various adult learning characteristics, and looking 
into the current course delivery methods, a strong idea of what is in demand can be concluded. 
The concept of learning is something the majority of the population is familiar with, yet it 
is important to look into some of the many definitions to ensure a standard notion. According to 
the Oxford American Dictionary (Ehrlich, 2007), the definition ofthe word 'learn' is described 
first as "to gain knowledge of or skill in a subject etc. by study or experience or by being taught" 
and is defined again "to become aware of information or from observation" (page 377). 
According to Merriam-Webster, learning is defined as "the act or experience of one that learns", 
"knowledge or skill acquired by instruction or study" and "modification of a behavioral tendency 
by experience (as exposure to conditioning)" (2008). These definitions demonstrate that learning 
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can be achieved in a variety ways whether it is through study, experience or by being taught. 
Not only do all people learn and retain information in different ways, the method used can also 
alter the amount of learning being achieved depending on the individual. 
Learning Styles 
Knowledge can be produced a variety of ways whether it be in a classroom setting, 
through an experience, or having been told information. People learn material differently due to 
the learning styles they exhibit. There are three basic learning styles: visual, auditory, and 
kinesthetic (2005, Learning Styles). These learning styles describe how a person most 
effectively learns information. These learning styles also explains the preferred method of taking 
in, organizing, and making sense of information throughout each day. Confucius was quoted 
stating "I hear and I forget. I see and I remember. I do and I understand" (Confucius, 551-479 
BC). This may be true for his learning style, but it is definitely not true for everyone. 
Approximately 40% of people are visual learners which means they learn by seeing 
(Burbine, 2004). People who carry a visual learning style prefer to use images, pictures, maps, 
and colors to understand and organize their thoughts. They can easily visualize ideas and make 
them into reality through their mind's eye. About 30% of people are auditory learners. This 
means they learn by hearing information. They are able to retain information they learned orally 
through a lecture or discussion. Auditory learners many times learn by talking through 
information. The remaining 30% of people are kinesthetic or tactile learners, these people prefer 
to learn by actively doing something. They like hands-on learning and remember activities 
rather than readings or lectures (Burbine, 2004). These three learning styles can greatly effect 
how well a person can learn and retain information. Each learning style has various 
characteristics that help describe their techniques and strategies for learning. A table of 
examples is listed below. 
Table 1. Enhancing Auditory Learning 
.~~~~--------""--------
Enhancing Auditory Learning (Learning By Hearing) 
--------- "--~---------~~ 
Lecture Learning 
• listen to instructions and information given 
orally 
• sit towards the front of the room so you can 
hear well and so that you won't be distracted 
by the noises other students make 
• sit away from doors, windows, and other 
sources of noise 
• repeat information silently to yourself 
• "subvocalize" as you take notes - repeat 
information to yourself as a quiet "mumble" 
that's barely audible 
Table 2. Enhancing Visual Learning 
Text Learning 
• rehearse/repeat information either 
silently in your head, or out loud 
• study with a partner and take turns 
reading to each other - discuss key 
concepts 
• work in quiet areas to minimize hearing 
music, television or other distractions 
• if you prefer to study with music 
playing, choose something with no 
lyrics, and keep the volume low 
• use rhymes or jingles to help remember 
important points 
• talk to yourself about textbook 
diagrams and illustrations 
• ensure you understand by creating 
verbal descriptions 
• tape yourself summarizing key points, 
then play the tape as a memory 
rehearsal strategy 
• try to remember important terminology 
by thinking about how parts of the 
words sound 
• read instructions and questions out loud 
to yourself (or subvocalize in test 
situations) 
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.-----------------------------------------------------------------------------~ 
Enhancing Visual Learning (Learning By Seeing) 
-----------------------------
Lecture Learning Text Learning 
• watch for key words written on • minimize visual distractions in your study 
transparencies, PowerPoint slides, or space (eg. cover your computer screen, do not 
the board to help organize notes sit facing a window) 
• sit towards the front of the room • make an outline of key topics in chart or 
• choose a location where you can see the diagram format 
instructor and all visual aids well • make pictures in your mind 
• sit away from doors, windows, bulletin • use the Cornell note-taking system - include a 
boards, and other potential distractions left margin with key words 
• choose a seat where you can see the • look for sketches, diagrams, or charts to help 
instructor and all visual aids well interpret information - practice re-drawing 
• try to listen and write down what you them to help remember 
hear; fill in your notes and check for • write down problems and/or questions and 
understanding after each class practice writing solutions and/or responses 
• if confused about a detail, ask the • use flash cards to help rehearse 
instructor for clarification, write down • try to remember important terminology by 
what she/he says, then review later to looking for parts of the word you already 
ensure you understand know 
• use visuals like symbols and color in • make notes colorful 
notes to help flag new concepts and key • highlight notes so all information relating to 
ideas one topic is in the same color category 
• ask the instructor if other visual • draw boxes or circles around terms/ concepts 
information is available (ex. course web and draw lines or arrows to show how they are 
site, lecture outline) related to one another 
• complete readings before lectures • learn when and how to translate text into 
charts, graphs, or pictures, such as make a 
time-line from dates, or draw percentages or 
statistical information in a pie chart 
Table 3. Enhancing Kinesthetic Learning 
Enhancing Kinesthetic Learning (Learning By Doing) 
------
Lecture Learning 
• ask questions and participate in 
discussions whenever possible 
• question the relevance and applicability 
to the course, yourself, and life in 
general. .. 
• take a small object (ex. stress-ball) to 
class to play with in one hand while the 
other takes notes 
• consider using a lap-top to take notes (for 
some courses with a lot of equations, 
graphs, and diagrams, such as math and 
chemistry, a lap top may not be practical) 
• consider choosing course sections 
offering 3 one-hour segments rather than 
1 three-hour segment when possible 
• use class breaks to stand up and stretch 
(2005, Learning Styles) 
Text Learning 
• do something physical before sitting down 
to read or study 
• highlight, underline, or take notes 
• use your fingers or a piece of paper to help 
keep track of where you are 
• break reading tasks into small chunks 
• stop after each chunk, think about what you 
learned, and write a brief summary 
• personalize the information - think about 
how the concepts apply to you or other 
people you know 
• think about how you can use the information 
outside the classroom or course 
• take regular, brief breaks to move around 
• use the discussion or practice questions in 
the textbook or study guide to help rehearse 
information - if none are available, make up 
your own questions as you study 
• move a body part (ex. swing or tap your 
foot), or walk around if it helps you 
concentrate 
• write processes, etc. on cards, mix them up, 
then practice physically arranging them into 
the correct sequence 
• if you typically use your hands when talking 
to people, try using your hands when 
studying and explaining concepts to yourself 
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Generational Learning Differences 
People also learn differently throughout the many stages of their lives. Someone who is 
60 will comprehend information differently than a toddler or even a teenager. This may come 
from experiences or from the technique used to teach the information. It is important for the 
learner and the teacher to find the learning style that will benefit them both in the long run. A 
small percentage ofthe total enrollment were adult students in the 1980s yet, according to 
Richardson and King (1998) the number of students over the age of25 has soared with a 144% 
increase over the past 33 years, whereas the number of students younger than 25 year has 
reflected only a 45% increase (Anderson, 2003). 
Because age is one of the many factors that has an influence on an individual's learning 
characteristics it becomes important to find a common age group to research. The Training and 
Development program is made up of a combination of three generations, 
• Baby Boomers, born between 1946 and 1964, 
• Generation X, born between 1965 and 1976, and 
• Generation Y, born between 1977 and 1998 (Thielfoldt, D 2005). 
These groups of people were raised through various time periods which can produce a difference 
in norms, values and essentially culture. From their unique pasts, they have very different 
experiences, beliefs, and learning styles among other differences. 
The Baby Boomers are a group of people who tend to carry a "can do" attitude when 
overcoming any obstacle they may approach. They are a group of people who greatly value 
learning which is seen in their efforts to be cutting edge. They are known to be extremely hard 
workers, and tend to like voicing their opinions. They also enjoy working within teams to 
accomplish shared goals (Laderas-Kilkenny, 2006). They also tend to be known as the "me" 
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generation because of their emphasis on their psychological and emotional satisfaction. The 
group has a tendency to only be in favor of change if it goes with their personal goals (Bobinski, 
2005). Baby Boomers can sometimes be seen as a rebellious group who put effort into 
challenging rules they do not see fit. Within an educational role, Baby Boomers spent most of 
their classroom time learning by extensive study and course-based learning through lectures, 
workshops, books and manuals (Laderas-Kilkenny, N 2006). 
People that fall into Generation X age group are known to have a deep concern for 
relationships and protecting the environment. They embrace the idea that treating people with 
respect is far more important than quickly making a product and because of this they are good at 
building long-lasting, strong relationships. Nevertheless, this group views corporate goals as less 
important than personal goals and they find leaders with extreme visions as a person to question 
(Bobinski, 2005). While in school, Generation X grew up learning from PowerPoint, working 
hands-on and with the idea that learning is supposed to be fun by practicing exploration, learning 
through play, and roll playing (Laderas-Kilkenny, N 2006). Generation X likes to solve 
problems by themselves without help; they like to have a lot of information readily available, and 
they thrive off constant feedback (Tips to Improve, 2008). 
The third generation currently entering Graduate School is Generation Y. They are 
known to be confident, ambitious and community-oriented. They easily adapt to new 
technology, and have tremendous skills in finding information they need through the internet 
because it has always played a role in their lives. They are viewed as an entrepreneurial group. 
On the down side, because of this group's mobility through unlimited information they tend to 
do little thinking or planning on their own. From the constant forms of electronic entertainment, 
this group also tends to become bored if they are not consistently stimulated (Bobinski, 2005). 
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In the educational roll, students within Generation Y have thrived off of e-Iearning, and mobile 
devices to engage in software, CD's, videos, web 2.0 etc. (Laderas-Kilkenny, N 2006). They 
value positive reinforcement, and multitasking through the use of technology. Generation Y 
likes humor within the learning environment and are encouraged to take risks and break rules to 
ensure new ways of learning (Tips to Improve, 2008). 
Within these three generations there are tremendous differences in both their personality 
traits and learning styles. One group may thrive while another greatly struggles in the same 
learning environment. These learning styles not only need to be recognized in the education 
system but also implemented into the course delivery. Requiring one method of completion for 
such a wide range of ages risks student success. 
Common Graduate Student Stressors 
For many students, graduate school can be an extremely stressful time in their lives 
especially if the student has other major responsibilities such as work or a family. Stress while 
completing a master's degree can be nearly inevitable when given the amount of research along 
with the vast amount of reading expected. The amount of study time required should be 
expected with entering graduate school, yet, the additional stressors can easily make it 
overwhelming. "Many grad students dealing with stress suffer from burnout and emotional 
exhaustion or fatigue. Emotional fatigue can profoundly affect student performance and personal 
commitment. Most grad students struggle with emotional fatigue at some point, and it leads some 
to abandon schooling completely" (Stop Stress Right in its Tracks, 2009). Unfortunately, far too 
many students leave graduate programs without reaching commencement for a number of 
reasons. 
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Stressors 
Financial struggles can be one of the major issues a student faces during the time oftheir 
studies. Graduate school is an expensive investment. "The price of graduate programs varies 
dramatically and has increased over 60% in the last few years. In a public state college you might 
spend $10,000-$15,000 per year whereas at a private school or top tier university, you could 
easily spend $30,000 per year. The average master's graduate owes about $30,000" (Kuther, 
2009). With this in mind, the majority of students either finance grad courses with personal 
savings, or are willing to take out loans. According to GradSchool.com, the three largest 
stressors for students are a lack of time, excessive workload, and financial pressure. Because 
graduate students are usually an older group of students, the likelihood of having additional 
financial responsibilities is high. Responsibilities such as family expenses, health insurance, 
house/car payments, among many others can make graduate school difficult for many. With 
course schedules sometimes overlapping work, many students are faced with having to take time 
off work for class. 
Other personal stressors many students face are in regards to their family and personal 
lives. With the typical grad student ageing between 22 and 45, outside commitments often cause 
many challenges (Taylor D. 2007). "Adult students may have a sense ofregret mixed with 
shame at putting family members through leaner times financially for their decision to enroll. In 
addition, their responsibilities to work, family, and studying minimize the prospect of 
experiencing other aspects of campus life" (Quinnan, 1997). As a graduate student, family 
members and friends may criticize them for their involvement in education rather than the other 
loyalties and responsibilities in which they once participated in. Aside from the possible 
criticisms students may face, many also have a great deal of juggling to do with their family, 
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social and/or work lives. Many grad students learn to cope with life's major stressors aside from 
college while in graduate programs including things like child-rearing, elder care, fulltime 
career, and social expectations among others. According to O'Connor and Bevil (1996) 
balancing all of the adult responsibilities while attending college can lead to stress and role 
overload. This can have a damaging affect on this population's ability to continue until 
graduation or achieve their academic goals. 
Fight-or-Flight Response 
The fight-or-flight response is a natural reaction to stress, it is a combination of the mind 
and body deciding whether to stay and fight through the stressful situation or to leave the 
situation altogether. This response was originally discovered by a great Harvard physiologist 
Walter Cannon in the 1920's, this response is hard-wired into all animals' brains and represents a 
genetic instinct designed to protect us from harm (Neimark, 2004). According to Dr. M. Stuart 
Tessler (2004), there are three phases to this response; the first is the alarm reaction. This is the 
individual's perception ofthe stressor at hand along with the point in time when the body 
prepares itself for a physiological response. During this time the reactions such as sweaty palms, 
goose bumps, tense muscles, and shortness of breath are common. This is the beginning of a 
form of panic. The second phase is the resistance stage where the body tries to fight the stressor. 
The brain instantly brings you to "attack mode," believing that everything is a threat to our 
survival. The third phase is the exhaustion phase. This occurs when the body is no longer able 
to fight the stressor. The person can either become ill or give up completely. 
By understanding the fight-or-flight response, it becomes clear that when a person is 
stressed they become only focused on short-term survival rather than the long-term 
consequences. "When we are overwhelmed with excessive stress, our life becomes a series of 
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short-term emergencies. We lose the ability to relax and enjoy the moment. We live from crisis 
to crisis, with no relief in sight. Burnout is inevitable. This burnout is what usually provides the 
motivation to change our lives for the better. We are propelled to step back and look at the big 
picture of our lives-forcing us to examine our beliefs, our values and our goals" states Neil F. 
Neimark (2004). On a daily basis, toxic stress hormones flow into our bodies during events that 
are ~ruly no real threat to our physical survival but are viewed as major threats to our mental 
state. 
Stressors are created from various events in a person's life. Different events can trigger 
stress for some people and leave others unharmed. If a student is faced with a learning style in 
which they are uncomfortable stress is often a result. A completion method inconsistent with 
their learning style can cause overwhelming stress. 
Graduation Requirements 
Currently, many graduate schools offer various forms of completion for their masters 
programs. Even though the thesis is a common option for a final project, many times it is not the 
only choice available. Between UW-La Crosse, UW-Eau Claire, UW-River Falls, and UW-Stout 
a list of graduate students' completion requirements were obtained such as: 
• capstone, 
• semmar paper, 
• comprehensive exams, 
• all-inclusive final project, 
• research paper, 
• portfolio, 
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• oral exam, 
• oral presentation, among others are available in the many programs offered. 
According to members of the Graduate Studies office in Eau Claire, Wisconsin, "all graduate 
students are allowed various options for what will fit them best. We want successful graduates" 
(personal phone conversation, Sept 3, 2009). Although UW-Eau Claire, UW-La Crosse and 
UW-River Falls all provide a variety of completion methods, UW-Stout requires the thesis for all 
but five of their programs and only offer an exam as the other option available. 
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Chapter III: Methodology 
Currently, a lower percentage of students within the University of Wisconsin-Stout 
Training and Development graduate program are not completing their degrees within the seven 
year time period as would be expected. With a percentage this low, it is imperative to examine 
why this is occurring. Finding the reasoning behind the low percentage of graduate students that 
complete their programs may allow an opportunity for positive change. Gaining the knowledge 
on various learning styles amongst different people will facilitate finding a worthy conclusion to 
this problem. 
Data required 
The best way to find out how graduate students view the completion of their master's in 
Training and Development was to interview the students that are currently dealing with the 
situation. It was important to find out if they are stressed, frustrated, wanting to quit, or 
whatever other answer they could give me. In order to do this it was essential to obtain a list of 
students that are currently in the program. From the obtained list of students the researcher was 
able to take all of the students within the seven year completion window, who have 26 credits or 
more, but have not graduated yet. In other words, these are people who are near graduation, but 
have not yet completed the field problem. This provided a list of approximately ninety students. 
The researcher was able to obtain the ninety students' names, e-mail addresses, and telephone 
numbers. A mass e-mail was then sent to all ninety students describing the research being done 
and asking them for their participation in a phone interview. It was stressed how beneficial and 
appreciative the researcher would be of their participation in the data collection. It was then 
stated in the e-mail that the phone interview would only occur if they replied to the e-mail giving 
permission to contact them via phone. The researcher then gave the students one week to reply 
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to the e-mail and then sent out a follow up e-mail to remind them of the project and how much 
their participation would help. One week was allowed from the second e-mail for students to 
reply. From the students that replied the researcher was able to get a true sample and begin 
obtaining the information that needed through a few simple questions. Once the researcher 
began performing the phone interviews a brief statement about what research is being done and 
why this information is was given. It was also emphasized that any question that may make the 
participant uncomfortable does not require an answer. A few questions regarding demographics 
were asked followed by questions about their experience with the Training and Development 
graduate program. The questions were a mix of open and close-ended questions to obtain the 
data necessary. 
Once the phone interviews were completed the researcher made sure to delete any 
personal information to ensure confidentiality. 
Because all students interviewed were students in the Training and Development master's 
program here at the University of Wisconsin-Stout who were going through the situation at hand, 
the information provided is credible. The responses given were from the direct source, people 
who are facing the same challenges. 
Methods 
• The data collected was information regarding graduate students in the Training and 
Development program and their stressors. 
• The data collection method was done through a phone interview with a mixture of 
questions regarding the program and demographics through both open and close-ended 
questions. 
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• It was recommended that as the researcher I refer to myself as a "struggling Training and 
Development student" to set the interviewee at ease and to help them relate to me 
personally. 
Interview Questions 
My name is Mesa Covill and I am a graduate student in Training and Development at UW -Stout. 
I am doing a study on the graduation rate within the T and D program. I understand that you are 
also in this graduate program and wanted to ask you a few questions regarding your experiences. 
Many students finish the graduate course work but do not become alumni ofthe program 
because of the incompletion of their thesis. I am trying to find out if this has to do with the thesis 
project or other stressors that may arise. If you feel uncomfortable with any of the questions you 
do not need to answer. 
1) Are you currently employed? 
a. Does the job require or encourage a master's degree? 
2) Can you tell me your age? 
3) How many years have you been in the Training and Development program? 
4) What roll, if any, has your family played in the stressors you may have faced while in 
graduate school? 
5) On a scale from 1 to 5 to what extent did financial frustrations impact your 
schooling? (5 being the most impact) 
6) Do you believe the thesis is the correct method to use for the completion of your 
masters, or would something else fit your learning style better? 
7) Have social situations impacted the processes you have taken when writing your 
thesis? If so, please provide an example. 
8) Please give me a rating from 1 to 5 on your overall experience in the Training and 
Development program. (5 being the best possible experience) 
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Subject Selection and Description 
The best way to find out how graduate students view the completion of their master's in 
Training and Development was to ask the students that are currently dealing with the situation. 
In order to do this it was essential to obtain a list of students that are currently in the program. 
From the obtained list of students, the researcher was able to take all of the students within the 
seven year completion window, who have 26 credits or more, but have not graduated yet. In 
other words, these are people who are near graduation, but have not yet completed the field 
problem. This provided a list of approximately 90 students. The researcher was able to obtain 
the 90 students' names, e-mail addresses, and telephone numbers. A mass e-mail was then sent 
to all 90 students describing the research being done and asking them for their participation in a 
phone interview. It was stressed how beneficial and appreciative the researcher would be of their 
participation in the data collection. It was then stated in the e-mail that the phone interview 
would only occur if they replied to the e-mail giving permission to contact them via phone. 
Instrumentation 
During the interview a few questions regarding demographics were asked followed by 
questions about their experience with the Training and Development graduate program. The 
questions were a mix of open and close-ended questions to obtain the data necessary. These 
questions were designed to obtain as much useful information as possible through the students. 
Data Collection Procedures 
The best way to find out how graduate students view the completion of their master's in 
Training and Development was to ask the students that are currently dealing with the situation. 
It was important to find out if they are stressed, frustrated, wanting to quit, or whatever other 
answer they could provide. In order to do this, it was essential to obtain a list of students that are 
22 
currently in the program. From the obtained list of students, the researcher was able to take all of 
the students within the seven year completion window, who have 26 credits or more, but have 
not graduated yet. In other words, these are people who are near graduation, but have not yet 
completed the field problem. This provided a list of approximately 90 students. The researcher 
was able to obtain the 90 students' names, e-mail addresses, and telephone numbers. A mass e-
mail was then sent to all 90 students describing the research being done and asking them for their 
participation in a phone interview. It was stressed how beneficial and appreciative the researcher 
would be of their participation in the data collection. It was then stated in the e-mail that the 
phone interview would only occur if they replied to the e-mail giving permission to contact them 
via phone. The researcher then gave the students one week to reply to the e-mail and then sent 
out a follow up e-mail to remind them of the project and how much their participation would 
help. One week was allowed from the second e-mail for students to reply. From the students 
that replied the researcher was able to get a true sample and begin obtaining the information that 
needed through a few simple questions. Once the researcher began performing the phone 
interviews a brief statement about what research is being done and why this information is was 
given. It was also emphasized that any question that may make the participant uncomfortable 
does not require an answer. A few questions regarding demographics were asked followed by 
questions about their experience with the Training and Development graduate program. The 
questions were a mix of open and close-ended questions to obtain the data necessary. 
Once the phone interviews were completed the researcher made sure to delete any 
personal information to ensure confidentiality. 
Because all students interviewed were students in the Training and Development master's 
program here at the University of Wisconsin-Stout who were going through the situation at hand, 
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the information provided is credible. The responses given were from the direct source, people 
who are facing the same challenges. 
Data Analysis 
The goal of the interview was to find current Training and Development student's input 
on their graduate school experience. The objective of the study was to find what stressors played 
valid rolls in the process through the graduate program. If a student is faced with a learning style 
in which they are uncomfortable stress is often a result. A completion method inconsistent with 
their learning style can cause overwhelming stress. The other objective of the study was to gain 
knowledge on the graduate student's opinions regarding the thesis and its process. Eleven 
students volunteered to participate in the phone interview. These students were asked the same 
eight questions during the interview. Once all interviews were complete the researcher studied 
the notes for common responses or themes to categorize the information given. 
Limitations 
1) Utilizing a smaller number of participants than expected 
2) As this study was being conducted within the University of Wisconsin-Stout's 
Training and Development graduate program the results may not be a fair 
comparison to all graduate programs. This will only act as a knowledgebase for 
the Training and Development programs' graduation information. 
3) Given the participants in the interview are still in the Training and Development 
program, some of the respondent's answers may be vague or neutral. 
4) Given the designated time frame, advanced analysis will not take place. 
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Chapter IV: Results 
The purpose of this study was to understand the reasoning behind the difficulty graduate 
students are having in completing their masters degrees, specifically in the Training and 
Development program at UW-Stout. After interviewing some of the students who are near 
completion but have not yet graduated, much of the information provided in the literature review 
has been supported along with other possible conclusions. 
Item Analysis 
The students interviewed were students who had 26 credits or more within the seven year 
completion window who have not yet graduated. In other words, these were students who were 
near graduation, but have not yet completed the field problem. Eight questions were asked that 
were a mix of open and close-ended questions to obtain the necessary data. The interview was 
created to understand student's perspectives on their process through the Training and 
Development program along with insight on the degree completion project. The following 
information is provided in reference to themes or common responses given by the students who 
participated. 
From the people who participated in the study, there was a large range of ages in the 
students interviewed, ranging from age 26 to 58 years old. Am6ng these participants, all except 
for two students were currently employed, one of which had recently retired. It was asked 
whether further education beyond a bachelor's degree was encouraged or required by the place 
of their employment. Surprisingly, three students stated their jobs encourage a master's degree 
but it is not required, the rest of the participants said that a masters degree was neither required, 
encouraged, nor needed. This conveyed that the majority of students strived for a master's 
degree for personal reasons rather than for their careers. This characteristic illustrates the 
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motivation among the students to further their knowledge and better themselves, yet this quality 
is held by students who have not yet completed the program due to their thesis. 
The students were asked about the duration of time they have spent in the Training and 
Development program. Students in the program ranged from two and a half years to five and 
half years from the beginning of their emollment until now. The Training and Development 
program has a seven year completion window for students to begin and complete their masters. 
Once this limit has been reached all courses need to be taken again in order to complete the 
master's degree. Students who have been in the program for five and a half years are 
approaching that limit, yet they currently have over 26 credits which means the thesis is the only 
requirement before they graduate. 
The amount of stress faced while in the program was then discussed. The majority of 
students stated that although their families were supportive their stress came from the amount of 
time they needed to allow themselves for the writing of the thesis. The amount of time they need 
to set aside was often not understood by family and friends. It was mentioned in multiple 
interviews that another form of completion would have worked better such as another course in 
which the thesis was worked on with timelines and due dates. Ideas such as exams or portfolios 
were mentioned as well. Along with time being a stressor, students also had some financial 
frustrations. Many students needed to take the tuition money from their savings or created a 
budget plan in order to obtain a masters degree. One student had tuition paid for by the military 
and one student has not been able to continue with the master's degree because of job loss in this 
poor economy. 
The students were then asked it they believed the thesis was the correct method to use for 
the completion of the master's degree or if something else would have better fit their learning 
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style. The majority of students emphasized other methods for completion, yet those that believed 
the thesis is the best tool would have liked another course dedicated toward completing the paper 
so that they would have had more help and insight from a professor. Students highlighted the 
idea of creative thinking and many felt overwhelmed and limited to the thesis. 
Overall, when the students interviewed were asked about their experience in the Training 
and Development program most of them truly enjoyed the courses they took and the professors 
they had the opportunity to work with. The major frustration throughout the program has been 
the thesis for many of the students, which is why they have yet to graduate. 
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Chapter V: Discussion 
The purpose of this study was to gain insight on UW-Stout's Training and Development 
program in light of the low graduation rate. The examined factor throughout the study was the 
usefulness of the thesis or field problem and the results it may have on the student degree 
completion level. The study was done to discover the best possible outcome for both the 
graduate program along with the students enrolled. This study has provided common graduate 
students' learning characteristics to allow opportunities for possible improvement and 
examination within the program. 
Limitations 
1) Utilizing a smaller number of participants than expected 
2) As this study was being conducted within the University of Wisconsin-Stout's 
Training and Development graduate program the results may not be a fair 
comparison to all graduate programs. This will only act as a knowledgebase for 
the Training and Development programs' graduation information. 
3) Given the participants in the interview are still in the Training and Development 
program, some of the respondent's answers may be vague or neutral. 
4) Given the designated time frame, advanced analysis will not take place. 
Conclusions 
The following conclusions were made based on the information provided in the literature 
review in chapter 2 in comparison to the interview results in chapter 4: 
• The literature review discussed the three different types of learning styles: visual, 
auditory, and kinesthetic, stating that people learn in very different ways. It was stated by 
various students throughout the interview that the thesis does not fit their learning style. 
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Ideas like creative thinking (kinesthetic learner) and an extended course (visual learner) 
were discussed by students who may have needed another method of learning to achieve 
their goals. 
• Generational learning differences were also researched in the literature review comparing 
the Baby Boomer generation, Generation X, and Generation Y. All three generations 
have very different pasts which create different experiences, and learning styles. Many 
of the older students interviewed discussed how difficult going back to school was 
because of the changes that have occurred since they have been in school. Some of the 
students in their mid 20's have stated that they would have preferred to have done a 
portfolio or presentation rather than the thesis. This goes hand-in-hand with the 
information provided about the generational learning styles. Baby Boomers are known to 
spend their time learning through lectures, workshops, books, etc. whereas Generation X 
learns through PowerPoint, working hands-on and problem solving. Generation Y 
students tend to thrive off e-learning, software, CD's, videos, web 2.0, etc. 
• One of the major insights ofthe literature review was about common graduate student 
stress. Financial struggles were common topics within the literature review and within 
the interviews. Some students had lost their jobs due to the economy while in the 
graduate program but were able to continue when they found work. One student still has 
not found a stable enough job to continue with the masters due to the financial 
difficulties. Many students took out loans or barrowed the money from their savings 
accounts in order to fund the master's degree. 
• Students also discussed the stress they face with their families, friends and other outside 
factors. Families have a hard time understanding the amount of time a master's degree 
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takes and become frustrated at the new commitment. Students discussed having to 
prioritize and sometimes having to put the master's degree on hold while other major 
pieces of their lives were more important. Within each interview time management was 
discussed in one way or another. Students found it difficult to make a 
family/workfschool/sociallife possible while in the graduate program. 
• The literature review discussed the fight-or-flight response to stress. Although students 
did not refer to their stress this way, it was apparent that this type of response was 
allowing them to give up. Many of the students interviewed were overwhelmed and even 
though they had completed all bf the course work they were willing to ignore their thesis 
because of the stress behind it. During the fight-or-flight response people focus on the 
short-term stress rather than the long-term consequences, which very well could be why 
students feel like giving up. 
• Graduation Requirements was a topic discussed in the literature review. This was also 
discussed throughout most of the interviews. Many students have friends or family 
members who have completed their master's degree without having to write the thesis. 
They were given other completion options. Many students suggested keeping the thesis 
as an option but allowing other options to be chosen for the different learning styles. 
Recommendations 
Given the information in the conclusion, UW -Stout's Training and Development program 
may need to adjust their procedures based on their graduation rate. A further study may need to 
be conducted to gain the insight of a larger number of students in the program. Further research 
on this topic should be a priority in order to ensure that graduate students are meeting their 
expectations and goals of achieving a master's degree. Throughout this study it has also become 
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clear that the learning environment needs to recognize all possible learning styles students may 
have to benefit both the program and its students. 
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